51@ S2CENE

D4.2 CAPACITY BUILDING PLAN
FOR THE SECOND CHANCE
SCHOOLS PROFESSIONALS

WP4 - Capacity building of SCS
Professionals

* Co-funded by the The European Commission support for the production of this publication does not constitute an endorsement of the contents, which
* Erasmus+ Pr’(}g ramme reflects the views only of the authors, and the Commission cannot be held responsible for any use which may be made of the

ofthe E uropean Union information contained therein. (Project N°.:621535-EPP-1-2020-1-PT-EPPKA3-IPI-SOC-IN).




S 2 cC € n e . e u

STRENGTHENING SECOND
CHANCE EDUCATION
NETWORKS IN EUROPE

51@ S2CENE


https://www.facebook.com/S2CENE/
https://twitter.com/S2CENE_EU
https://www.youtube.com/@s2cene
https://www.linkedin.com/company/s2cene/

This capacity building plan (D4.2) is published by the S2CENE project consortium, formed by
five organizations — AE20 (Portugal), E2C (France), NBU (Bulgaria), DANTE SCHOOL
(Croatia),Inova+ (Portugal).

For more information about the project, please visit the project website https://s2cene.eu/, the
project Facebook page @S2CENE or Twitter @S2CENE_EU

DANTE coordinated the writing of the profile
Graphical design: INOVA+
Images used are with open license from.

Partners:

B © o P INOVAT
" JANCE SCHOO UNIVERSITY

ADLLT
NJE | EDUCATION
WSTITUTION

Reproduction is authorized provided the source is acknowledged.
Copyright © 2021 S2CENE project represented by the coordinating partner AE20, Portugal.

The European Commission support for the production of this publication does not constitute
an endorsement of the contents which reflects the views only of the authors, and the
Commission cannot be held responsible for any use which may be made of the information
contained therein.

o [ glg secene
*oax of the European Union


https://s2cene.eu/
https://www.facebook.com/S2CENE
https://twitter.com/S2CENE_EU

Contents

1. Introduction to S2CENE, key concepts and reSUITS .......coiiiiiiiiiiiiee e 1
1.1 Capacity Building Plan in the context Of the S2CENE PrOJECE .......ccc..covueeriienieeniiesieeeiieeeieest ettt 1
1.2 Key concepts related to adult education, lifelong learning and second chance schoois............ Erro! Marcador ndo

definido.

2. CAPACITY BUILDING OF SCS PROFESSIONALS ... 6
2.1 European context shaping second chance schools and lifelong 1€arning ..................cccooceeevoeeeniiesceisiiesieesieeeeeae 6
2.2 Capacity BUilAing PIAN OULCOMES ........c...uueeeiieeeeeieee et e ette e e ettt e e e tttaa e et e e e e te s e e sassa s e ttsaaeatstaessssasasssssasesssesenssnes 8
2.3 LOAINING ACLIVITIES ...ttt ettt ettt e et e ettt e st e e ettt e e easae e e s st e e s sttt e sesnneesasneeesanneesnanns 13
2.4 Monitoring and feedback MECAANISM ..............ccecuveeeeeeee e eecte ettt e s cte e e et e e eet e e esttaeaeestseaessssssassssasassresananes 16
2.5 AAAItIONGAI |@AINING FESOUICES .....cccevveeeeeeeeeeeeeseeeeetee e et tte e e ettt e e e etaa e e s steaaatsaaeeassssaesasssaeassesaaasssssassssasasssesananes 18

o [ glg secene
* ok of the European Union



CENE

Esz




1. INTRODUCTION TO S2CENE, KEY CONCEPTS AND RESULTS

1.1.

This Capacity Building Plan is part of the S2CENE project, a collaborative effort involving five
organizations from Portugal, France, Bulgaria, and Croatia. This project is focused on
strengthening Second Chance Networks in Europe. It aims to support and promote Second
Chance Schools (SCS) as essential educational institutions to help vulnerable young people
reintegrate into education and society.

Supported by Erasmus+, it intends to address several critical European challenges, including
high early school dropout rates, low educational attainment among adults, and a significant
percentage of young people neither in employment nor in education or training. The project
seeks to establish national and regional networks of Second Chance Schools (SCS) to
enhance access to education and training for young adults and reinforce the capacity of
existing SCS and the creation of new SCS in European countries.

In the framework of the S2CENE project, the Capacity Building Plan serves as a structured
approach to enhance the knowledge and skills of SCS facilitators and staff, aiming to support
vulnerable young people effectively. By ensuring adherence to accreditation standards, it
upholds programme quality, promotes innovative teaching methods, and fosters adaptability.
The plan ultimately seeks to improve learner success, encourage professional growth, and
create a collaborative community among SCS professionals, positively impacting the lives of
the learners they support.

The Capacity Building Plan is linked to other S2CENE results and materials. Firstly, it is a
direct continuation of the Profile of SCS Professionals, which outlines the key
characteristics, competences, and qualifications expected of facilitators and staff working
within the SCS system. Its primary purpose is to provide a clear and comprehensive guideline
for recruiting, training, and evaluating SCS professionals. By defining the necessary skills,
knowledge, and personal attributes, the profile ensures that professionals are well-prepared
to address the unique challenges and educational needs of vulnerable young people who have
left the traditional schooling system.

It is further supported by the Toolkit for the Capacity Building Programme, a practical and
comprehensive resource for implementing a structured capacity-building programme for
professionals working in Second Chance Schools (SCS). It provides a range of necessary
tools, strategies, and materials to enhance their skills and competences.

All these documents are aligned with three other core S2CENE documents, the Framework
for Second Chance Schools, the Toolkit for Second Chance Schools, and the Second Chance
Schools Accreditation Model. The Framework for Second Chance Schools is based on the
research carried out in several European countries and outlines the historical and current
developments in Second Chance Education in Europe, incorporates perspectives of
stakeholders in the field, highlights good practices and methods, and offers policy
recommendations for the future development of Second Chance Education. It also
underscores the importance of Second Chance Education as a bridge for young individuals to
return to education and the labour market, ultimately improving their quality of life.

The Toolkit for Second Chance Schools is a collection of resources aimed at supporting,
inspiring and guiding other SCS organisations and professionals. It is available on s2cene.eu
and integrates strategic documents on second chance schools, strategic documents on adult
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education, examples of good practice in second chance schools, and learning methods,
techniques and activities to be used in second chance schools and when working with (young)
adults.

The primary focus of the Second Chance Schools Accreditation Model is on a
comprehensive framework for the establishment of accreditation systems for these schools,
ensuring that they meet specific criteria, deliver high-quality education, and effectively support
young people at risk of social exclusion. Throughout the document, the key components of the
accreditation model are discussed, including its principles, goals, key concepts, organizational
structures involved in accreditation, and the responsibilities of accredited organizations. The
document also highlights the importance of intersectoral and interinstitutional partnerships,
collaboration with companies, and post-training support for students. Additionally, the
document emphasises the need for continuous improvement, ethical conduct, and adherence
to legal and regulatory frameworks. By outlining the structure and principles of the SCS
accreditation model, this document serves as a valuable resource for policymakers, educators,
and stakeholders interested in improving the educational opportunities and social integration
of disadvantaged youth in Europe.

1.2.

The concepts outlined below are fundamental to addressing the educational and social needs
of adults and disadvantaged youth, ensuring that individuals have opportunities to learn and
grow throughout their lives and providing second chances for those who may have faced
barriers to education.

Adult learning and education (ALE)

Adult Learning and Education, often abbreviated as ALE, encompasses a wide range of formal
and informal educational activities and opportunities designed for adults. ALE includes adult
literacy programmes, continuing education, vocational training, and other learning experiences
tailored to adult learners.

Andragogy

Andragogy is the theory and practice of teaching and learning strategies specifically designed
for adult learners. It takes into account the unique characteristics and motivations of adult
students.

At-risk youth

At-risk youth are young individuals who face various challenges or conditions that may hinder
their educational success, such as poverty, homelessness, involvement with the justice
system, or substance abuse.
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Experiential learning

Experiential learning is an educational approach that emphasises the acquisition of
knowledge, skills, and understanding through direct experiences, practical activities, and
reflection. In this learning model, individuals learn by actively engaging in real-world
experiences, which can include hands-on activities, fieldwork, internships, or experiments.
Experiential learning encourages learners to make connections between their experiences
and the concepts they are learning, leading to a deeper and more holistic understanding of
the subject matter.

Inquiry-based learning

Inquiry-based learning is learner-centered, active learning approach in which learners actively
explore topics, ask questions, and seek solutions through a process of inquiry. This method
encourages critical thinking and problem-solving by requiring students to formulate questions,
investigate topics, gather information, and draw conclusions independently. It promotes self-
directed learning and fosters skills such as research, analysis, and decision-making, as
learners take an active role in constructing their knowledge and understanding.

Informal learning

Informal learning occurs through daily life experiences, interactions, and activities. It is
unplanned and takes place outside traditional educational settings.

Lifelong learning

Lifelong learning is the ongoing, voluntary, and self-motivated pursuit of knowledge, skills, and
personal development throughout a person's life. It goes beyond formal education and extends
to informal and non-formal learning opportunities that individuals engage in for personal,
professional, or social growth.

Non-formal learning

Non-formal learning refers to structured and organised learning activities that do not follow
traditional school or university systems. It often addresses practical skills and knowledge and
is designed for personal or professional development.

Second chance schools (SCS)

Second chance schools are specialised educational institutions or programmes aimed at
providing young people, particularly early school leavers and those with low qualifications, with
an opportunity to reengage with education and training. SCSs offer an integrated approach,
addressing not only educational but also social and personal needs, helping learners
reintegrate into society and acquire essential skills for employment and further education.

SCS are integrated socio-educational responses that intervene in the various problematic
areas of young people’s lives — family, health, economic support, housing, addictions, justice,
employment, training, etc, with the support of professionals and the necessary
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interinstitutional articulation. These are transition responses between early leaving from
education and training and integration into training and employment, and are also transitional
in terms of intervention time, only to the extent necessary for the social and professional
(re)integration of young people.

Self-awareness

Self-awareness is the capacity to recognise and understand one's thoughts, emotions,
strengths, weaknesses, values, and motivations. It is a fundamental aspect of emotional
intelligence and personal development.

Self-directed learning

Self-directed learning is a process in which individuals take the initiative to plan, organise, and
evaluate their own learning experiences. It is a key component of lifelong learning.

Self-regulation

Self-regulation is the ability to control one's thoughts, emotions, and behaviours to achieve
specific goals. It involves setting and monitoring progress toward objectives, managing
impulses, and adapting to changing circumstances.

Social inclusion

Social inclusion aims to ensure that all individuals, including marginalised and disadvantaged
groups, have equal access to opportunities and resources in society, including education and
employment.

Socio-emotional learning (SEL)

Socio-emotional learning refers to the process of developing skills related to recognizing and
managing emotions, establishing positive relationships, making responsible decisions, and
achieving social awareness. It is often taught in educational settings to promote emotional
intelligence and well-being.

Transferable skills

Transferable skills, also known as soft skills or employability skills, are competences that can
be applied across different job roles and contexts. These skills include communication,
problem-solving, teamwork, and adaptability, among others.

Youth empowerment

Youth empowerment focuses on providing young people with the knowledge, skills, and
opportunities to make informed decisions, take control of their lives, and participate actively in
society.
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These concepts help provide a broader understanding of the complexities and strategies
involved in addressing the educational and social needs of individuals with low educational
attainment among adults who are neither in employment nor in education or training.

2. CAPACITY BUILDING OF SCS PROFESSIONALS

Education is a cornerstone of personal development, economic growth, and societal progress,
and as such, it is a fundamental right for all individuals. The establishment and development
of Second Chance Schools is a response to the realization that traditional secondary schooling
has often struggled to inclusively accommodate every young person, particularly those from
working-class and marginalised social groups. This understanding is aligned with the
overarching objectives of the European Union in promoting a more inclusive and equitable
education system. The creation of SCS demonstrates a commitment to reaching students who
have disengaged or are at risk of disengaging from mainstream educational pathways.
Notably, these institutions operate within diverse socio-educational contexts across European
nations and are characterised by smaller class sizes and more favourable teacher-student
ratios than mainstream schools. This particularity inherently positions them as an intervention
to combat early school leaving and the NEET phenomenon.

Across Europe, countries have made significant strides in advancing educational access and
attainment, yet there remain groups of young people who face distinct challenges in pursuing
their education and ultimately, their place in society. Second Chance Schools (SCS) represent
an innovative and crucial component of the European educational landscape designed
specifically to address the needs of these individuals. The European Union's dedication to
fostering lifelong learning, mitigating early school leaving, and countering the risk of young
people becoming "Not in Education, Employment, or Training" (NEET) is enshrined in key
policies and initiatives. It is against this backdrop that we introduce a comprehensive Capacity
Building Plan for SCS professionals, which aims to equip them with the necessary skills,
knowledge, and attitudes to better serve marginalised and disadvantaged youth.

European policies

The European Union, in its commitment to achieving a knowledge-based economy and
fostering social cohesion, has established a framework that emphasises lifelong learning as a
fundamental element of its educational strategy. This commitment is articulated through
several key policy documents and initiatives, including:

e The Lisbon Strategy (2000) - This policy document set the stage for the development of
a knowledge-based economy, emphasizing the importance of education, research, and
innovation. Lifelong learning and the reduction of early school leaving were identified as
critical drivers for economic competitiveness and social inclusion.

e The Strategic Framework for European Cooperation in Education and Training (ET
2020) - This framework reinforced the focus on reducing early school leaving and fostering
lifelong learning. It introduced key indicators and benchmarks to guide national policies
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and practices, with the goal of achieving a 10% or less rate of early school leavers by
2020.

e The European Agenda for Adult Learning (2011) - This policy initiative sought to
increase participation in adult learning, with a focus on marginalised and disadvantaged
groups. It underlined the importance of creating accessible pathways for these groups to
re-engage in education.

e The Renewed EU Agenda for Higher Education (2017) - This agenda reinforced the
need for inclusiveness, social cohesion, and addressing inequalities in education. It
recognised the unique challenges faced by disadvantaged groups, and the importance of
supporting them in their educational journey.

Empirical data on early school leaving and NEETs

To highlight the significance of SCS and the relevance of the Capacity Building Plan, it is
essential to examine empirical data on early school leaving and NEET statistics across the
European Union.

Eurostat, the statistical office of the European Union, provides invaluable insights into the
educational landscape. The Eurostat database compiles information on early school leaving,
which is defined as the percentage of the population aged 18-24 with at most lower secondary
education and who are no longer in education or training. This data reveals disparities among
European countries, with rates ranging from under 5% in some nations to over 20% in others.
These disparities emphasise the need for targeted interventions to address early school
leaving.

The Eurydice network, which focuses on providing information on education systems in
Europe, has published reports on tackling early school leaving. These reports underscore the
importance of targeted policies and measures for reducing dropout rates and promoting re-
engagement in education.

The European Centre for the Development of Vocational Training (CEDEFOP) has researched
early school leaving, highlighting its economic and social costs. The research emphasises the
role of vocational education and training, including initiatives like SCS, in providing alternative
pathways for young people at risk of disengaging from education.

The Working Paper on Reducing Early School Leaving by the European Commission
provides a comprehensive overview of policies and practices aimed at reducing early school
leaving. It highlights the importance of personalised support, flexible learning opportunities,
and tailored interventions for at-risk students.

In light of this reality, our Capacity Building Plan for SCS professionals is guided by the
pressing need to address early school leaving and to support young people who find
themselves at risk of becoming not engaged in education or employment. By enhancing the
competences of SCS professionals, we aim to contribute to the broader EU agenda of
fostering lifelong learning, reducing early school leaving, and ensuring that all individuals,
regardless of their socio-educational background, have the opportunity to reach their full
potential.
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The Capacity Building Plan for Second Chance Schools (SCS) staff and facilitators aims to
enhance their knowledge, skills, and attitudes to better support the educational and social
development of marginalised youth who have left the traditional education system. This plan
aligns with European Union (EU) policies on adult learning and the EQAVET (European
Quiality Assurance in Vocational Education and Training) principles, ensuring the quality and
effectiveness of SCS education. The goal is to empower SCS professionals to provide
personalised, inclusive, and effective education, fostering social justice and addressing the
challenges of modern teaching and learning.

It addresses key areas, including understanding SCS learners, individualised teaching and
learning, transferable skills, drama-based teaching and learning, and relationship-building
encompassing empathy, conflict management, and classroom management.

Understanding SCS learners

It is paramount that SCS professionals acquire an in-depth understanding of the socio-
educational backgrounds of their learners. This includes recognizing the unique challenges
and aspirations of marginalised youth. Eurostat data on early school leaving and NEET
statistics demonstrate the urgency of this understanding.

Individualised teaching and learning

The high dropout rates observed in many European countries underscore the need for
personalised education. SCS professionals must develop skills to differentiate instruction,
adapting their teaching to cater to the diverse needs of learners. ET 2020's benchmark to
reduce early school leaving to 10% or less underscores the importance of individualised
teaching and learning.

Transferable skills

The emphasis on transferable skills is evident in both the Eurydice reports and CEDEFOP's
research. To ensure that SCS learners are equipped for success in the workforce and further
education, SCS professionals must foster these skills.

Drama-based teaching and learning

Innovative pedagogical approaches, such as drama-based teaching and learning, are
supported by the working paper on reducing early school leaving. These approaches can
engage and motivate at-risk students, making it crucial for SCS professionals to gain expertise
in this area.

Relationship-building

SCS learners often require additional social and emotional support. The Renewed EU Agenda
for Higher Education underscores the importance of social cohesion and inclusiveness. SCS
professionals need the skills and attitudes required to build strong relationships, manage
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conflicts, and create positive classroom environments.

Outlined below, the selection of outcomes for the Capacity Building Plan for SCS professionals
is underpinned by the overarching objectives of the plan, which align with European policies
and empirical data. The chosen outcomes reflect the specific skills, knowledge, and attitudes
that SCS professionals must possess to address the challenges posed by early school leaving,
NEET statistics, and the diverse socio-educational contexts in which SCS operate.

By targeting these outcomes, the plan directly addresses the challenges highlighted in
European policies and by empirical data. It equips SCS professionals with the tools and
knowledge to mitigate early school leaving, support NEET populations, and foster inclusive
and equitable education.

SR Co-funded by the o]
LN Erasmus+ Programme ol
S of the European Union



STRENGTHENING SECOND CHANCE EDUCATION NETWORKS IN EUROPE

Outcome matrix

Area

Understanding SCS learners

Individualised teaching and
learning

Transferable skills

Rt Co-funded by the The Europea
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Wl of the European Union ~ 27¢ e comm
information cc
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Knowledge

describe socio-educational
backgrounds and specific
needs of SCS learners

list, analyse and describe
EU policies on adult
learning and their relevance
to SCS learners

describe principles of
individualised education

list, analyse and describe
innovative pedagogical
approaches for
personalised learning

list and describe
transferable skills needed
for SCS professionals and
learners

analyse and describe
principles related to

ion support for the production of this blication does not

Skills

create personalised
learning plans for SCS
learners

conduct assessments of
SCS learners' needs and
abilities

adapt teaching methods to
meet individual learner
needs

use technology and
innovative tools for
personalised instruction

design learning activities
that promote the
development of transferable
skills

Attitudes

possess positive attitude
towards working with
marginalised youth

develop empathy and
respect for the unique
backgrounds of SCS
learners

committed to providing
personalised educational
experiences

open to exploring new
teaching approaches

flexible in adapting to
learner needs

awareness of the
importance of transferable
skills in SCS education

believe in the value of
transferable skills for SCS
learners' future success

ﬂfa S2CENE



Drama-based teaching and
learning

Relationship-building
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transferable skills
development

list and describe the use of
drama, storytelling and
music as educational tools

analyse and describe
drama-based teaching
methods and their benefits

list strategies for building
empathetic relationships
with SCS learners

describe the use of conflict
management techniques in
an educational context

analyse effective classroom
management practices

assess and measure the
acquisition of transferable
skills

incorporate drama,
storytelling and music into
learning and teaching
activities

facilitate drama-based
activities and lessons

build empathetic
relationships with SCS
learners

resolve conflicts in the
classroom and create a
positive learning
environment

use classroom
management techniques to
ensure an effective and
inclusive educational setting

committed to promoting
lifelong learning and skill
development

express enthusiasm for the
creative and expressive
potential of drama in
education

willing to experiment with
drama-based teaching
methods

possess a strong sense of
empathy and understanding
towards SCS learners

nurture an attitude of
patience and problem-
solving in managing
conflicts and classroom
dynamics



The Capacity Building Plan aims to foster a transformation in knowledge, skills, and attitudes
among SCS staff and facilitators, enabling them to address the challenges of modern teaching
and learning effectively. By aligning with EU policies on adult learning and EQAVET principles,
the plan seeks to elevate the quality of education in SCS, emphasizing inclusivity, personalised
learning, and the development of transferable skills. SCS professionals will emerge equipped
with the knowledge, skills, and attitudes necessary to provide marginalised youth with
educational experiences that promote social justice and lifelong learning. This comprehensive
plan is a crucial step toward creating a more inclusive and equitable educational landscape.
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STRENGTHENING SECOND CHANCE EDUCATION NETWORKS IN EUROPE 1

2.3 Learning activities

Creating a Capacity Building Plan for Second Chance School Professionals involves addressing challenges using Eurostat data, NEET statistics,
and insights from Eurydice and CEDEFOP.

Aligned with EU policies on adult learning, activities outlined below cater to the nuanced needs of SCS learners. The activities focused on skills
development include experiences like socio-educational background assessment and personalised learning plan creation, fostering an
understanding of learners' backgrounds. knowledge enhancement activities, like the EU Policy Review, empower SCS professionals with a grasp
of adult learning policies, grounding their practice. These form a cohesive framework to equip SCS professionals for inclusive and equitable
education.

Learning activities

Area Activity Resources needed Description
e Socio-educational ¢ Workshop materials, e SCS professionals participate in workshops to
background case studies understand the diverse socio-educational
assessment backgrounds of SCS learners. They analyse

case studies to gain insights into the challenges
these learners face.

Understanding SCS e Personalised e Mock student e Participants create personalised learning plans

learners learning plan profiles, template for for hypothetical SCS learners, considering their
creation learning plans unique needs and aspirations.

e EU policy review ¢ EU adult learning e SCS staff study EU policies on adult learning to

policy documents understand their relevance to SCS learners and

the broader educational context.
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Individualised teaching
and learning

Transferable skills

Drama-based teaching
and learning

Relationship-building

Co-funded by the
Erasmus+ Programme
of the European Union

Differentiated
instruction workshop

Technology
integration training

Transferable skills
workshop

Skills assessment

Drama-based
teaching methods
simulation

Integrating drama
into the curriculum

Empathy-building
workshop

Conflict resolution
simulation

Classroom
management training

Differentiated
instruction models,
teaching scenarios

Educational
technology toaols,
online courses

Skill development
modules, role-play
scenarios, case
studies

Rubrics, assessment
tools

Drama scripts, music
pieces, storytelling
texts

Lesson plans,
curriculum templates

Empathy-building
exercises, reflective
journals

Conflict scenarios

Classroom
management guides,
case studies

Participants explore scenarios and develop
strategies to adapt teaching to individual needs.

SCS professionals learn to integrate technology
into their teaching to support individualised
learning.

Participants engage in skill development
modules to build transferable skills. They
practice through role-play scenarios and
analyse case studies.

SCS professionals learn to assess and measure
the acquisition of transferable skills using rubrics
and assessment tools.

Sessions that introduce participants to various
drama-based teaching methods and their
benefits.

Participants develop lesson plans that
incorporate drama, music, and storytelling
activities into the curriculum.

Participants engage in empathy-building
exercises and maintain reflective journals to
track their empathy development.

SCS professionals patrticipate in conflict
resolution simulations to develop conflict
management skills.

Participants explore classroom management
strategies and analyse case studies to enhance

their skills.



e Building positive e Classroom e SCS professionals discuss research on creating

classroom environment positive classroom environments and engage in
environments research, group group discussions.
discussions
e Empathy-building e Personal stories, e Participants share personal stories that highlight
experience sharing group discussions their journey in building empathy and engage in

group discussions to promote understanding.

e Social justice in e Social justice e SCS staff watch documentaries and participate
education documentaries, in talks about social justice in education to foster
expert talks an attitude of promoting fairness and inclusivity.

This matrix incorporates diverse activities and resources, ensuring SCS professionals gain vital skills, knowledge, and attitudes for effective
support of marginalised youth. Aligned with EU policies and EQAVET principles, it accentuates personalised education, transferable skills, drama-
based teaching, and relationship-building for social justice. Workshops, simulations, webinars, and experiential learning collectively equip SCS
professionals to address the distinctive challenges and needs of SCS learners, fostering inclusive and equitable education.
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Monitoring and feedback mechanisms are integral to the success of the Capacity Building Plan
for SCS Professionals. These mechanisms are designed to track the progress of participants,
assess the effectiveness of the plan, and facilitate continuous improvement.

Strategies and tools for monitoring and obtaining feedback from SCS professionals during
their professional development journey are outlined below.

Monitoring progress

Regular monitoring of participants' progress ensures that they are on track to meet the
program's objectives.

The monitoring process involves the following components:

a. Performance metrics - Establish key performance indicators (KPIs) to measure
participants' achievements in terms of knowledge acquisition, skill development, and
attitude transformation.

b. Peer evaluation - Encourage participants to engage in peer evaluations. Peer feedback
will provide insights into the collaborative and collective nature of their work.

c. Regular assessments - Periodic assessments are used to evaluate participants'
understanding and application of the programme's content. These assessments will help
in identifying areas that may require additional support or adjustment.

d. One-to-one mentoring - Access to one-on-one mentoring sessions with experienced
facilitators serve as opportunities for in-depth progress assessment.

Feedback collection

Collecting feedback from participants is crucial for making timely improvements and ensuring
the programme's relevance. The feedback collection process should include the following
components:

a. Feedback surveys - Regular feedback surveys to gather input on the quality, relevance,
and effectiveness of the training sessions and materials.

b. Focus group discussions - Focus group discussions where participants can openly
share their thoughts, concerns, and suggestions for programme enhancement.

c. Mid-programme check-ins - Mid-programme check-ins to gauge participants' satisfaction
and address any emerging issues promptly.

d. End-of-programme evaluation - Upon completion of the programme, participants are
asked to provide a comprehensive evaluation of their experience, including the impact on
their professional practice.

e. Open communication channels - Maintained open lines of communication through
designated email addresses, discussion forums, and scheduled virtual meetings to
address immediate concerns and receive real-time feedback.
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Continuous improvement

The data collected through monitoring and feedback should be used for continuous
improvement of the programme:

a. Data analysis - Collected data is analysed to identify trends, areas of concern, and best
practices.

b. Feedback integration - Valuable feedback is integrated into the programme in real time.
Adjustments are made to address immediate concerns.

c. lIterative curriculum development - The curriculum evolves based on feedback and
the changing needs of SCS professionals.

d. Annual review - A comprehensive annual review of the entire program is conducted to
identify long-term trends and areas for systemic improvement.

Monitoring and feedback mechanisms are vital components of the Capacity Building Plan.
They will ensure that the programme remains responsive to the evolving needs of SCS
professionals, aligns with EU policies, and consistently delivers high-quality training.

2.5.

These resources are selected to enhance the effectiveness of the Capacity Building Plan for
SCS Professionals and to support participants in their professional development journey,
offering them opportunities for self-directed learning, deepening their knowledge, and further
honing their skills.

S2CENE materials

Toolkit for Second Chance Schools, 2023, hitps://s2cene.eu/toolkit/.

S2CENE - Strengthening Second Chance Education, 2023, YouTube channel,
https://www.youtube.com/@s2cene/videos.

Framework for Second Chance Schools in Europe, 2023, https://s2cene.eu/wp-
content/uploads/2022/12/D.1.2-FRAMEWORK-FOR-SCS-IN-EUROPE-Report.pdf.

Research and reports

Cedefop, Psifidou, I., Mouratoglou, N., Farazouli, A. et al., Minimising early leaving from
vocational education and training in Europe — Career guidance and counselling as
auxiliary levers, Publications  Office of the European Union, 2022,
https://data.europa.eu/doi/10.2801/75320.

Cedefop, Teachers and trainers in a changing world building up competences for
inclusive, green and digitalised vocational education and training (VET) — Synthesis
report, Publications Office of the European Union, 2022,
https://data.europa.eu/doi/10.2801/53769.

European Commission, Directorate-General for Education, Youth, Sport and
Culture, Second chance schools — The results of a European pilot project — Report,
Publications Office, 2001, https://op.europa.eu/s/y4Ty.
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STRENGTHENING SECOND CHANCE EDUCATION NETWORKS IN EUROPE

European Commission, Directorate-General for Education, Youth, Sport and Culture,
Redgrave, K., Day, L., McCoshan, A. et al., Preventing early school leaving in Europe —
Lessons learned from second chance education. Annex one, Case study
compendium, Publications Office, 2013, https://data.europa.eu/doi/10.2766/63590

European Commission, Directorate-General for Education, Youth, Sport and Culture,
Integrating all young people into society through education and training — Volume |,
Proceedings of the meeting, Brussels, 7 and 8 May 1998, Publications Office, 2000,
https://op.europa.eu/s/y4Tz.

European Commission, Directorate-General for Education, Youth, Sport and Culture,
Pathways to school success — Commission staff working document, accompanying
the document Proposal for a Council recommendationon pathways to school
success, Publications Office of the European Union, 2022,
https://data.europa.eu/doi/10.2766/874295.

European Commission, Directorate-General for Employment, Social Affairs and Inclusion,
Employment and social developments in Europe —Leaving no one behind and striving
for more — Fairness and solidarity in the European social market economy,
Publications Office, 2020, https://data.europa.eu/doi/10.2767/478772.

Videos

Australian Story, Behind the gates of Australia’s ‘last chance’ school, ABC News In-
depth, 2019, https://www.youtube.com/watch?v=Cnc90bCxwwg.

Be you podcast, Being given a second chance (S3, Ep8), University of Chichester, 2022,
https://www.youtube.com/watch?v=0QLRkmkbK9mo.

Prof. Carmel Borg, Characteristics of adult education for social change,
Taiskasvanuharidus Eestis EPALE, 2019,
https://www.youtube.com/watch?v=yh14d6UeZ0A.

Online course

SCOODLE: Second Chance moodle, 2018, https://training.secondchanceeducation.eu/
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